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 “If a man empties his purse into his head no one can take it away from him. An investment in   
knowledge always pays the best interest.”                                                 
                              Benjamin Franklin. 
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               ABSTRACT 
Teacher competence in language teaching is a very relevant concern in education. To be an 
efficient teacher of English one must exhibit appropriate knowledge and expertise to teach students in a 
classroom. Consequently, this study attempts to describe the relationship between the practice of the 
profession and the development of the language teaching strategies in novice teachers and undergraduate 
students. To this end, data was collected using two instruments. The first instrument was the Teaching 
Knowledge Test (TKT) and the second one was a survey. The findings reported that most of the 
undergraduate students and most of the novice teachers of English have an adequate level of teaching 
knowledge. This was reflected in the results of the TKT test. On the other hand, the results of the survey, 
show that novice teachers and undergraduate students believe their teaching practices influence their 
decisions inside of the classroom more than theory. The findings expect to provide input to an English 
language teacher program in a private university.  
Key words: novice teachers, competency, English language teacher program. 
                RESUMEN 
Las competencias del profesor de inglés es una preocupación muy importante en la educación. Para ser 
un profesor de inglés  eficiente uno debe exhibir conocimiento adecuado y experticia para enseñar a los 
estudiantes en un aula. En consecuencia, este estudio intenta describir la relación entre la práctica de la 
profesión y el desarrollo de la enseñanza de estrategias en profesores noveles y estudiantes de pregrado. 
Para ello se recopilaron datos utilizando dos instrumentos. El primer instrumento fue la prueba de 
conocimientos de enseñanza (TKT) y la segunda fue una encuesta. Los resultados informaron que la 
mayoría de los estudiantes de pregrado y la mayoría de los profesores principiantes de inglés tiene un 
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conocimiento adecuado de la enseñanza del mismo. Esto se reflejó en los resultados de la prueba TKT. 
Los resultados de la encuesta, muestran que profesores noveles y estudiantes creen que sus prácticas de 
enseñanza influyen en las  decisiones dentro del aula.  
Palabras clave: Profesores noveles, competencia, programa de pedagogía en inglés. 
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Chapter One 
1.0 Introduction. 
The role of teachers has always been a very important element in the educational system of a 
country. Without effective and proficient teachers in the education arena, students are not able to 
accomplish learning objectives. At the same time, there are different factors that influence the students´ 
performance in the classroom, being the quality of the teacher a very significant one. (Darling-
Hammond, 2000).  
Good quality teachers must be skilful enough to combine both, the pedagogical and the 
knowledge content. Qualified teachers must be able to ensure that the learning process which takes place 
in the classroom works efficiently (Shulman, 1986). 
It is crucial that foreign language teachers are able to show two relevant competencies in their 
professional reality. Knowledge of the subject matter (in this case the English language) and 
pedagogical content knowledge. 
The following study seeks to compare the relationship between the practice of the profession and 
the development of the language teaching strategies in novice teachers and undergraduate students. To 
this end, data will be collected using two instruments. The Teaching Knowledge Test (TKT) and a 
survey. 
This research follows a quantitative approach that belongs to the positivistic paradigm. 
Positivism seeks to capture reality from pure observation from the outside of the researcher. (Creswell, 
2008).   
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In the organization of this study the reader will find, the second section that deals with the 
context of the research. In section three the author presents a review of the literature. Then, in section 
four the methodological framework selected by the researcher is presented. The results and the analyses 
of the data collected are reported in section five. Finally, in section number six closing remarks are 
exposed.  
1.1 Problem Statement. 
In the last two decades and due to the fact that the economy of our country has improved  and has 
started to open to business with other countries, the necessity of having bilingual people in Chile has 
become a very important issue. As a result, many second language teacher education programs have 
emerged. (Abrahams & Farias, 2010). 
At the same time the Chilean government through the English Opens Doors Program has offered 
opportunities for undergraduate students from English language teaching programs to participate in the 
one semester abroad program, summer camps, and other activities, with the idea of reinforcing the 
learning and teaching of the English language as a foreign language. (Abrahams & Farias, 2010). 
 Moreover, for a long time ELT programs in Chile have adopted a linguistic tradition. In that 
account ELT programs in the last years have modified the curricula with the idea of improving the 
education of the future teachers of English and so they have included to the program the practicum 
experience from the first semesters. (Barahona, 2014). 
However, Tagle, Del Valle, Flores, & Ackley (2012), state that all these curricular variations 
seem not to help teachers of English in Chile to be effective. 
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The concern then deals with the type of competences teachers, and in this case, teachers of 
English should manage. According to Shulman (1986), a competent teacher must be able to distribute 
knowledge inside of the classroom and ensure that all the students can understand the content 
(methodology and strategies), and at the same time the competent teacher needs to know the subject 
matter well (Content knowledge). 
As reported by Fantilli, & McDougall (2009), the first years for novice teachers are very 
complicated because they need to adjust to difficult and unexpected conditions, to a new school, on top 
of this they have to cope with the responsibility to teach students. In addition, Farrell (2003), considers 
that among the difficulties teachers have to deal with during the first years are for example, classroom 
management. 
Hence, based on the reality explained above one of the main objectives of the author of this 
research is to undercover if novice teachers and preservice teachers display same or different content 
and pedagogical knowledge in language teaching. 
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1.2 General Objective: 
To describe the relationship between the practice of the profession and the development of the language 
teaching strategies in novice teachers and undergraduate students. 
1.3 Specific Objectives: 
1. To describe the level of development of the language teaching strategies of novice teachers. 
2. To describe the level of development of the language teaching strategies of undergraduate 
students. 
3. To identify the possible differences in the level of development of language teaching strategies 
between novice teachers and undergraduate students. 
4. To identify the possible differences in methodology in language teaching between university 
students and novice teachers. 
5. To compare if university students and novice teachers relate their teaching knowledge to theory 
studied at the university, or to the experiences they have had in the classroom. 
1.4 Research Question. 
What´s the relationship between the practice of the profession and the development of the language 
teaching strategies in novice teachers and undergraduate students? 
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Chapter II 
2.0 Referential Framework 
2.1 Second Language Teacher Education in Chile: 
 Many factors have contributed to the development of different second language teacher 
education programs in Chile in the last two decades. One of the main reasons for this is the fact that our 
economy as a country has opened to the world through various business agreements, being this an 
important fact for having bilingual professionals in the market. (Abrahams & Farias, 2010). 
 Another relevant aspect to mention, is the development of a free market model in tertiary 
education that has also contributed to the raise of EFL teacher education programs offered in the country 
(Barahona, 2014).  
At the same time, the Chilean government has invested in English language teaching through the 
Ministry of Education´s English Opens Doors program that has developed some policies to contribute 
with funds for in - service teachers, graduate studies, and one semester abroad program among other 
actions (Abrahams & Farias, 2010).   
For a long time English language teaching programs have followed an applied linguistic 
tradition. Notwithstanding this, ELT programs have lately revised their curricula and have incorporated 
different types of knowledge, such as pedagogical knowledge, school based experiences, and teaching 
practices from the first semesters and, have tried to balance the language knowledge, language teaching 
and learning with the teaching of competences. (Barahona, 2014). 
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 According to Barahona (2014), there are three models in ELT that can be distinguished. 
The first one is the craft model, in which the pre- service teacher is supposed to imitate what the teacher 
mentor does in the classroom. The second model is the applied science one that emphasises that learning 
to teach is the application of the theory into the context of the school. The last model introduced by 
Wallace (1991), is the reflective model where the premise is that teachers learn by reflecting on their 
own practice. However, ELT programs in Chile have adopted a hybrid model where features of the three 
models discussed above are present. (Barahona, 2014). 
2.2 Teacher Cognition in Language Teaching: 
 Teacher cognition has grown in importance in the last decades due to the interest of 
understanding teachers´ work and the relationship between what teachers believe and, the decisions they 
make in their teaching practices inside of the classroom.  
It is considered that teachers´ beliefs have different origins such as their experiences as learners, 
programs for teacher education, personal life accounts, and school norms. (Barahona, 2014).  
 As Barahona (2014) states, beliefs are the result of the interaction human beings have with their 
own contexts and they are supported by a sociocultural view point of learning. Beliefs are considered to 
be socially created and they appear in specific situations. Beliefs about language teaching and learning 
come into view, in school and university contexts and, are in a very close relationship with teacher´s 
cognition. Most of the decisions teachers will make inside of their classroom will be the result of the 
combination of these two concepts. (Borg, 2003). 
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Additionally, teacher´s cognition is related to what teachers know, believe and think. Teachers in 
general have cognitions about different aspects of their work, where their experiences as learners play an 
important role. (Borg, 2003). 
2.3 Teacher cognition and prior language learning experience.  
Beliefs acquired during the first years of life are very difficult to change or modify, even when 
there is evidence that shows opposite views. (Borg, 2003).  Teachers learn a lot based on their own 
experiences as language learners and these experiences stay firmly in their memories and are very 
difficult to erase. (Johnson, 1992).  
According to Johnson, K. E. (1992), preservice teachers, make their decisions based on images 
of material, and classroom organization developed by teachers they had during their experiences as 
second language learners.  
Numrich (1996) states that novice teachers promote activities in their own classroom that were positive 
for them as second language learners or avoid them if the activities they went through as students were 
not positive.  
In general novice teachers’ beliefs about how a second or foreign language should be taught 
come from their prior knowledge, this is mainly because experiences as language learners are very 
powerful. (Farrell, 1999). 
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2.4 Teacher cognition and classroom practice. 
 There are several factors that can be mentioned that are part of teacher´s cognition in the 
classroom. Teachers´ cognitions have a very potent impact on teachers’ practices in the classroom. 
(Borg, 2003). 
According to Golombek (1998), some of the factors that influence teachers´ determinations in the 
classroom are for example those that are related to the role that affective, moral and emotional factors 
play in constructing classroom practices. 
Johnson (1992), declares that some decisions made inside of the classroom on what to do or not, 
deal with the fact that the teacher intends to assure the student understanding and motivation.  
The reality and sociocultural environment of the school is another element that teachers take into 
consideration when they make their decisions, these factors also implicate parents, the principal´s 
requirements, the school curriculum, school policies, standardized tests. (Borg, 2003). 
Barahona (2014), states that beliefs are dynamic, they are shaped and reshaped as preservice 
teachers and novice teachers get involved in the action of learning to teach English. Their experiences as 
language learners, as university students, and in their teaching practices play an important role in the 
activity of learning how to teach English. 
2.5 Pedagogical content knowledge. 
 According to Shulman (1986) there are two terms to define what teachers do in the classroom.  
The first one is pedagogical content and refers to the way teachers present contents to the learners, in 
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other words, methods of teaching and learning. The second term is pedagogical knowledge that deals 
with knowledge about the subject matter, in this case English. 
Additionally, Shulman (1986) declares that competent teachers should have these two skills the 
pedagogical content and the knowledge one, along with classroom management, to be efficient teachers 
and, to secure that the learning process that takes place in the classroom is successful. 
Shulman (1986) also states that the pedagogical content knowledge is crucial for the 
development of a teacher´s career.  
 Farrell (2003) asseverates that among the challenges novice teachers have to deal with during 
their first years are workloads, convenient teaching strategies to meet the student´s cognitive needs and 
discipline. Classroom management in the structure of the teaching practice repertoire, generates 
difficulties for novice teachers. They need to be competent in their content knowledge and be competent 
in the strategies they use to teach. They need to deal with classroom management but are not always 
really equipped with such skill. 
 Britt (1997) refers to some aspects related to pedagogical content knowledge, he points out that 
there are four aspects that are of considerable concern. Time management, discipline, parent 
involvement and preparation of the class.   
The information and the findings discussed above, suggest that the first years for novice teachers 
are the most difficult period in a teacher´s beginning career. Novice teachers need to adapt to difficult 
and unexpected conditions, to a new school reality and, on top of this they have to cope with the 
responsibility to teach students. (Fantilli, & McDougall, 2009).  
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2.6 Higher education in Chile. 
 Considering that half of the participants in this study are undergraduate students from a private 
university and that the other half are novice teachers that graduated from the same program and 
university, it seems necessary to provide the reader with a general frame of higher education in Chile.  
 The evolution of higher education in Chile is comparable to that of other countries in Latin 
America. The first university created in Chile was the University of San Felipe in 1738, which in 1843 
became the University of Chile. The Pontifical Catholic University was founded 1898. (Sanchez, 2005). 
The creation of new Universities was limited until the late 1980, when profound transformations 
in the system began. This new reforms boosted and opened the path for the creation of new institutions 
of education in the country. The government gave superlative support to the installation of private higher 
education institutions. 
As for the year 2002, there were 299 institutions of higher education in Chile. Of all the 
institutions created, 63 are universities, 38 are private; 51 professional institutes 115 technical training 
institutes. (Sanchez, 2005). 
Universities are classified into public or traditional and those that belong to the private sector.  
Additionally, those universities that belong to the national Council of Rectors boast the status of 
traditional universities, and the ones created after 1980, are known as new private universities. (Sanchez, 
2005). 
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2.7 Assessment and Testing. 
 It is well known that teachers in general spend a lot of time preparing and designing tests. 
Language teachers also do so to evaluate their students’ language abilities. Teachers evaluate their 
students to get information from them, to see if the students have comprehended and internalized the 
contents covered in class. Other reasons why teachers evaluate are for example, to see if they can enter 
into a course, program or institution. (Harmer, 2007). 
 Assessment is used with different purposes. The first purpose is formative and it deals with the 
information the teacher gathers from the students to see how much they have progressed as the basis of 
classroom work. (Hedge, 2001). 
The second objective of assessment is to measure the learner´s accomplishments. This refers to 
summative assessment. In many cases the results from these type of assessment are used to check 
quality, these results, obtained by schools or institutions, may be compared with the national or 
international standards. (Hedge, 2001). 
The third purpose for assessment is to provide students with a formal certification. These tests 
are given by international organizations. Some examples of language examinations include the (FCE) 
First certificate in English, (CAE) Certificate in Advanced English and (TKT) Teaching Knowledge 
Test among others administered by the University of Cambridge Local Examinations Syndicate. (Hedge, 
2001). 
 According to Harmer   (2007), there are different types of tests: Placement test: This test is used 
to determine the place of new students in the correct class in a school. These test grammar, vocabulary, 
and check the students productive skills. Diagnostic tests: In general diagnostic tests are used by 
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teachers at the beginning of a term or process in order to identify learners´ difficulties, weaknesses or 
their strengths about a content. 
Progress tests: These tests are designed to check students´ improvement in terms of their 
achievements along the process. Progress tests are more concerned with the learning process of the 
students on a daily basis rather than the final results. 
Proficiency tests: This type of tests gives the teacher and the student a clear picture of the level of 
knowledge and ability the student has. These tests do not measure progress though. Here the students 
only get one shot as demonstrating how much they know. 
Portfolio assessment: The portfolio is a type of assessment that looks for measuring the student’s 
ability at a certain period of time. However, they are completed during a period of time, a term or a 
semester. Portfolios provide the students with the possibility of becoming more autonomous, help them 
to self-monitor their work and it foster the student´s reflection. 
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Chapter III 
3.0 Theoretical Framework 
3.1 Second Language Acquisition. 
The acquisition of a second language (L2) is the process where individuals learn a second 
language as well as the one from the country of origin of a person (L1). The process of second language 
acquisition refers to what the student does, not to what the teacher does so students learn a language that 
is not native. 
Different authors propose the study of a second language from diverse points of view. Chomsky 
and Krashen (1981) suggest the innate theory of language acquisition. They maintain that we all have an 
innate ability to learn to speak that is not based on imitation. Therefore, no need exits to learn specific 
constructions of a language. 
There are other theories about language acquisition.  For example, Bruner (1996) emphasizes 
pragmatics. He maintains that the learning of a language, is influenced by a particular context or 
situations such as interpersonal relationships. This subfield of linguistics studies not only how the 
transmission of the language depends on the linguistic knowledge of the speaker and the receiver, but 
also emphasizes the context in which language develops, the knowledge of the individuals involved and 
the intention of the speaker, among other things. Finally, pragmatics explains how speakers of a 
language are able to understand the ambiguities of language.  The meanings of this depend on shape, 
place, time and other factors influencing communication that has occurred.    
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Researchers studying the acquisition of a second language the psychology and sociology of the 
learning process, have focused on the development of knowledge and use of a language by children and 
adults who already know at least one language.  
The terms "acquisition" and "learning" are not synonymous. Chomsky and Krashen (1981) point 
out that they are used to refer to the subconscious and conscious aspects of second language acquisition 
respectively. The difference between these two concepts is that the acquisition of a second language is a 
process that occurs naturally, either because the individual lives in the country where the new language 
is spoken, or the person contacts people who speak the new language. During this process, the individual 
focuses on transmitting messages and meanings fluently and spontaneously.  While in the process of 
learning, students focus on applying all the rules and forms of a language to avoid making mistakes at 
the time to express themselves in the language they are studying. This is a conscious process. 
The study of the acquisition of a second language has a theoretical and practical importance. The 
theoretical significance allows us to explore our understanding of how the language is interpreted in our 
minds. The theoretical also helps us examine if there is a difference between the way we acquire and 
process language and the way in which information is obtained and produced. On the other hand, the 
practical significance is based on the assumption that understanding how languages are learned, will 
lead to more effective teaching practices. In a broader context, knowledge about the acquisition of a 
second language could help set clearer objectives for programs of foreign language courses. 
There are two types of cognitive structures in the acquisition of a second language. The first one 
is related to the mechanisms that guide the automatic oral performance of a language where the speed 
and spontaneity are far-reaching.  At the same time, during this process, the learner does not have time 
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to consciously apply linguistic procedures. The second structure has to do with those mechanisms that 
help to guide this performance to the solution of problems (Selinker, 1971). 
Therefore, in second language acquisition research, linguistic and psychological theories have 
essential differences in the role assigned to internal and external factors in the learning process. In the 
linguists state, the acquisition of a language is based on the existence of a particular sector within the 
human mind that contains a knowledge of principles in common to all languages.  
On the other hand, psychologists argue that language is processed by a human learning 
mechanism that, does not require a specific place inside our brain. 
As for the sequence of the acquisition of a second language, Chomsky and Krashen (1981) have 
made considerable efforts to test the hypothesis of the identity. The basis of this hypothesis is that the 
same patterns are formed both in the acquisition of a first language and of a second. A significant 
similarity exists between the sequence in which a second language is acquired and the first language. 
Chomsky and Krashen (1981) suggest that most people learn a language that is not their own 
during a process known as the 'silent' period. During this time, they speak very little or not at all because 
they feel they do not understand the new language. This tends to produce “language shock."  Therefore, 
they often reject their attempts at producing the new language. However, many of these "silent" learners 
are developing a private language inside while trying to understand the new language.  They do this by 
paying careful attention to important phrases and “lexical fragments” without speaking. This allows 
them for a subsequent period of time in the process of the "formulation of the language."  Whether by 
choice or obligation other individuals do not go through this silent period. Instead, they go directly to the 
formulation of the second language. The purpose of using this language in a number of routines is to 
accomplish basic goals. Eventually, this develops into a more experimental acquisition phase where "the 
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grammar and semantics of language learning are simplified and, students begin to construct a true 
interlanguage"(Seidner, 1982).  
Krashen (1982) suggests that language learning 1 (L1) and 2 (L2) occur as a result of the 
exposure to significant and varied linguistic inputs. Nonetheless, various factors influence the 
acquisition of a second language, but two of these stand out more than the others. These include the 
aptitude for the language and motivation. These are the first part of the skills category individuals need. 
This category also includes such factors as intelligence and memory.  
Motivation is in the category of propensities. Motivation includes factors such as learning style, 
anxiety, personality and willingness to communicate. (Dornyei, 2001). 
Carroll (1993) contributed to the area of educational linguistics by defining the concept of 
aptitude for learning languages as the ability or trick used to learn a foreign language. He argues that 
virtually everyone has this ability, but some seem to learn faster than others. Carroll’s (1993) early 
research focused on the concept of fitness in second language acquisition.  Carroll identified four 
separate skills: 
Phonetics is, the ability to identify different sounds by associating them with a symbol so that 
they can be remembered later.  
The grammatical sensitivity: i.e., the ability to recognize the grammatical functions of words in 
sentences. 
 Ability to memorize: Memorization is the ability to form and remember associations between 
sounds and meanings rapidly.  
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The skill of inductive learning is the ability to identify patterns and rules of connection and 
relationships between form and meaning. 
In 1959, to measure the aforementioned skills, Carroll and linguist Stanley Sapon  developed a 
test called the Modern Language Aptitude (MLAT). Today, this test is still used worldwide to measure 
aptitude for foreign languages, in this case, English. 
Grigorenko, Sternberg and Ehrham (2000), maintain that measurements of linguistic analysis 
skills are important for learning explicitly while phonetic interpretation skills and memorization may 
play a greater role in informal learning. Another of the most important factors is motivation. It is the 
driving force for any situation (Dörnyei & Schmidt 2000). 
In the educational partner model, the motivation to learn a second language consists of three 
elements (Dörnyei & Schmidt 2000). Firstly, an individual devotes effort to learn the language, either 
through a persistent and consistent attempt to learn the material, performing tasks, looking for instances 
of learning more or doing work among others. Secondly, the motivated individual that wants to achieve 
a goal, expresses a strong desire to learn the language and seeks to achieve success. In the third element, 
the individual enjoys the task of learning the language, and feels it a nice challenge although sometimes 
this enthusiasm may be less than at other times.  
In the socio educational model, effort, desire and positive affection, are necessary to distinguish 
the degree of motivation of each individual. At the same time, these components should work together. 
If they work in isolation, they will not reflect motivation entirely. For example, some individuals may 
demonstrate effort while having no desire to succeed. As a result, they will not experience a pleasant 
feeling to try to acquire a second language. Others may want to learn the language, but they may 
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encounter other issues that distract them from their efforts. Therefore, really motivated students will 
demonstrate the effort, desire and affection altogether at the time of acquiring a second language. 
One of the most important recent advances in the study of motivation from an applied 
perspective is the interest in knowing how teachers can motivate their students. Dornyei (2001) proposes 
35 strategies for teaching a language in the classroom. These are divided into those that develop 
motivational conditions, create a friendly atmosphere in the room, generate strategies for initial 
motivation, and increase expectations of achievement for students in their learning.  
Strategies for maintaining and protecting the motivation, such as how to make the teaching of a 
language a stimulating and enjoyable student experience, or preparing the individuals to participate as 
active in their own tasks, and/or strategies to encourage them to make a positive self-assessment, even 
more to promote rewards to achieve a layout target, are some of the strategies proposed by Dornyei. 
Finally, Dornyei (2001) maintains: "Without a doubt a student´s motivation can be consciously 
increased using creative techniques" (p. 144). 
3.2 Competencies:  
The concept of competence is difficult to define because multiple interpretations are accepted by 
practitioners. Therefore, it is necessary to explore a number of these perspectives informing the different 
definitions.  
Competencies that postulates the Tuning Europe project Badilla (2003) maintains that 
competencies represent a dynamic combination of knowledge, understanding, skills and abilities. 
However, the Tuning Latin America Project states the term competencies as capabilities that every 
human being needs, to resolve in an effective and autonomous way, the situations of life. Competences 
are based on a profound knowledge, not only to know what and how to do things, but, it is also 
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important to be a human being in a changing and competitive world. On the other hand, Perrenoud 
(1997) defines competence as an ability to function effectively in a defined type of situation, it is the 
capacity that relies on knowledge, but is not limited to it.  
3.3 Competencies and Tertiary Education. 
The debate about the definition of competencies continues into the university setting. Two 
definitions on opposite sides compete in institutions of higher learning:  
On the one hand, some view competencies as promoting and encouraging discipline to achieve 
knowledge along with good vocational training. On the other hand, others have the idea that 
competencies are related to the development of knowledge through practice. (Aguirre, de Pelekais, & 
Paz, 2012). 
According to Perrenoud (1997), today, engineers as well as doctors need to have knowledge. It is 
also true that acquired knowledge in higher education is important. It is not enough when it comes to 
certain functions such as the reflective capacity and the ability to learn. 
The capacity to reflect and the ability to learn are crucial for students in today’s world. They 
provide students the facility to balance their view of the world. In many cases, it is linked to disciplinary 
divisions.  
Despite attempts made by universities to provide students the necessary skills, these are 
distributed in isolation, where there is in fact, no connection between the various subjects they study 
during their university careers. In other words, no guarantee exists that the knowledge acquired at the 
university will ensure that students learn to be competent. Students do not learn to transfer their 
knowledge into another context, for example, using the acquired knowledge outside of school (Badilla, 
2003). 
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Universities have great social responsibility. Initially, universities were for the elite. However, 
they have become integral institutions to society. This brought with it demands from the near 
community. Therefore, in some way, universities must respond to needs society demands. For example, 
universities often develop the curriculum for their different programs based on social needs, needs and 
problems. (Aguirre, de Pelekais, & Paz, 2012). 
If universities want new professionals to be competent in their different fields, then they must 
consider the type of skills they want the future professionals to develop. (Aguirre, de Pelekais, & Paz, 
2012). 
Barnett (2001), states two completely opposite versions of the concept of competence that exists. 
Despite this, they are linked and even, to a certain extent, they are interconnected. On the one hand, the 
academic competence refers specifically to knowledge related to theory built on the idea of mastery of 
the discipline by the learner. According to Barnett (2001), the second version of competence is the one 
related to the operational readiness of the competence.  It is connected directly to practice, and to the 
operational paradigm. This paradigm specifically refers to the interest of society with regard to 
performance, especially the workplace. The one that serves to improve the results in the company. 
According to Barnett (2001), these two variations of competence support each other and cannot 
be separated. They represent theory transformed into practice and reflection into action.  
Barnett (1994) proposes a new kind of skill that is oriented towards the everyday world of life 
where this new knowledge is independent of the know-how of operational competence and the know-
what of the academic one. 
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Barnett (1994) states a competence that is oriented towards the world of life, where a reflective 
knowledge is proposed that is independent, and does not adopt a fixed position, but favours not only a 
kind of competence, but accepts all types of knowledge that we need to learn. 
The ideas mentioned above indicate that the skills the University must transmit are associated 
with the demands of the society of knowledge and that there is a close relationship between them both. 
(Imbernón, 1994).   
Universities need to work so that the academic domain does not prevail over the operational one. 
Universities need to provide opportunities for students to put knowledge into practice. This would help 
them utilize a variety of skills for problem solve in different challenging situations successfully. 
Competencies need to form the cornerstone for curriculum design, based on what it is required for 
student success in the workplace and community. (Ananiadou & Claro, 2009). 
For teachers, the challenge is to abandon the idea of only teaching content within the knowledge 
dimension. Therefore, teachers need to ensure that the common practice of teaching for memorization or 
rote learning disappears.  This would allow teachers to use strategies to promote a more inquisitive and 
creative type of learning attitude in order to use knowledge and finally achieve competences proposed in 
study programs. (Perrenoud, 2010). 
3.4 Linguistic Competences: 
Linguistic competence is defined as the domain of the principles that govern the language; and 
act as the manifestation of the rules that underpin the use of language. (Trujillo, 2001).  
Chomsky (1965) argues that every human being has the natural capacity to talk and produce 
messages that have never been heard before. He defines this capability as linguistic competence. The 
focus is on grammatical operations that each individual has internalized and activated according to the 
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development of linguistic capacity. Chomsky (1965) stated that language is born from within, not from 
the social and the individual.  
What the teacher has to do is to develop this linguistic competence in the student urging him or 
her to speak. Moreover, the teacher needs to teach the student more than just grammar and vocabulary. 
(Celce-Murcia, Brinton & Snow, 2004). 
As proposed by Chomsky (1965), different types of skills are directly related to the 
communicative skills in the acquisition of a second language. 
Analyzed the theoretical basis of communicative approaches. Canale and Swain (1980) agree 
that communicative competence includes the relationship and combination between grammatical 
competence, and knowledge of grammatical rules, and sociolinguistic competence, or knowledge that 
conducts the use of the language.  
On the other hand, Hymes (1972) maintains that communicative competence includes four 
different competencies. These are linguistic, sociolinguistic, pragmatic and psycholinguistics with their 
respective structures and functions. 
Therefore, language proficiency is known as traditional grammar with its levels of language: 
morphology, syntax, phonetics phonology and semantics. 
According to Hymes (1972), sociolinguistic competence or ethnography of speaking is an 
explanation in cultural terms of the uses of language. It describes the rules of social interaction of a 
group, institution, community or a society in particular. 
Interactional competence denotes knowledge and the application of rules that are not written but 
are part of interaction in multiple situations of communication in a given sociocultural-linguistic 
community. It includes, among other things, how to begin, continue and handle the talks and negotiate 
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meaning with other people; it includes the use of appropriate body language and a proper eye contact in 
addition to taking into account the proximity between speakers and acting in accordance with those 
rules. 
Cultural competence is the ability to understand the rules of behavior from the point of view of 
the members of a culture and behave in order to be understood by those members according to the 
expected norms. Therefore, this competence implies an understanding of all aspects of a culture, 
especially its social structure, values and beliefs of the people and the way members understand how 
things are performed. (Hymes, 1972). 
 Pragmatic competence is the ability or cultural knowledge acquired by every speaker to use a 
language properly in different situations. The language is used by participants in a communication 
context where individuals adapt to the space, time and intentions among others. The speaker’s 
knowledge of these elements is pragmatic competence. Pragmatic competence is the way the language is 
used in different situations, where it manifests itself in the verbal action of the speaker. (Heiman, (1991); 
Lomas, Osoro, & Tuson, (1993); Tusón, (1999); Lomas  (1999). In the pragmatic competence, 
individuals need to try to learn how to speak and intervene in a particular communicative context or in a 
specific situation. 
Psycholinguistic competence refers to the personality of each individual that also influences how 
one communicates. All the elements that make up the individual’s personality influence speech. (Hymes, 
1972). 
 Through language, humans not only communicate information, but they also exchange meanings 
that are influenced by their moods. Here, contextual elements provide a framework for the speaking 
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event. Those added include the following: social space, time, institutional context, rules of interaction 
and interpretation. These elements allow the speaker to act successfully. (Hymes, 1972). 
3.5 Initial Teacher Training: 
We are living in a society experiencing a complex process of transformation that influences the 
way we organize ourselves, how we interact with others and how we learn. According to Marcelo 
(2001), one of the characteristics of today's society is the fact that knowledge is one of the core values of 
its inhabitants. It is linked with the level of education of its citizens and the capacity for innovation and 
commitment that they possess. In addition, it is time-bound, with an expiration date, that changes 
constantly, making people and professionals upgrade and learn on a permanent basis. 
The need for learning throughout life has become a daily slogan. Zabalza (2000), points out that 
we have transformed “the pleasant experience of learning something new every day on an unavoidable 
principle of survival”.  
In this new context, it is worth asking the following questions. Has the work of the teacher been 
affected? How should this work be done so that teachers can cope and respond to what the new 
information of our society offers us?  
One of the features teachers share today is the loneliness and the isolation in which they develop 
their activities within the classroom, only witnessed by their students. Bullough (1998), states "The class 
is the sanctuary of the teachers" The sanctuary of the class is a central element of the culture of 
education. It is preserved and protected, and parents, principals and other teachers hesitate to violate it. 
This isolation represents an obstacle itself in dealing with the possibilities of improving educational 
practices that must be aligned with the transformations of our environment. 
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The changes in our society are demanding a redefinition of the work of the teacher and probably 
of the teaching profession, their training and their professional development. Historically, the role the 
teacher has had teaching a curriculum characterized by academic content teacher fronted, today is 
inappropriate. In this technological age students receive information not only in the classroom, but 
through multiple means: podcasts, radio, computers, Internet, cultural resources. Teachers cannot behave 
as if none of this was happening. (Bullough, 1998). 
Thus, the teacher’s role should change and stop being purely a transmitter of information. They 
need to become creators of learning environments in which students can build their own knowledge. The 
school must respond to the new challenges that lie ahead and that are directly related to the ability to 
offer a better education to our students. (Bullough, 1998). 
The concern, then, turns towards the training future teachers receive.   The instruction should 
focus on the skills teachers really need to learn. Changes in their education should be provided to make 
them the leaders of a society that is demanding from them, new skills.  
According to Honore (1980), the concept of training engages all dimensions of the personal and 
social development of human beings in a constant learning process. The basic objective is to transform 
the person however, Gadamer (1992), explains that the concept of training is something higher and more 
complex that refers to an internal process and not the outcome. For it means that an individual cannot 
understand it as an objective to achieve, but as a process where one integrates all learned and 
experienced things. Thus, training is part of the self and is not linked to behavior. Furthermore  
Cayetano de Lella (1999), points out that training is, the permanent process of acquisition, structuring 
and restructuring  behaviors (knowledge, skills, values) for the performance of a specific function; in 
this case, the teacher. 
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The aforementioned definitions explain that training is a process of profound changes in the 
human being. Training is not and it cannot be something finished, it is developed permanently 
throughout life, it has its own field of action, and in the case of the pedagogy in teacher training, we 
must recognize a close relationship between this and professional practices. This issue leads us to take a 
look at the initial teacher training. Although providing a quality education is important, it still creates 
problems because it is one of the areas where more changes tend to occur, but very little to assimilate, 
especially because the demands and the challenges for the teaching profession, have been changing 
according to the social movements, though the way teachers are trained, are still anchored in the past.  
In some way, all the changes occurring in our society have been directly affecting initial teaching 
training. As a consequence, no consensus has been reached about what different approaches or models 
to use to educate individuals within a profession during their initial training. 
The initial teacher training models in use today do not meet all new teachers’ training needs. 
Findings from studies examining different models of initial teacher training. 
Cayetano de Lella (1999), has identified four models of teacher education. These include the 
following models: craft, academic, mechanical, and reflective as described below. 
The craft model, identifies education as a craft, a trade that is learned in the workshop. 
Knowledge is transmitted from generation to generation and is the product of a long process of 
adaptation to the school and its function of socialization. In this model, learning is a process of 
immersion in the culture of the school where the beginner learns from the inherited professional culture 
and the corresponding professional roles. 
The second model that Cayetano de Lella proposed is the academic. It specifies that the essence 
of a teacher is the solid knowledge of the discipline that he or she teaches. In this model, contents are 
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objects to be transmitted on the basis of decisions made by others. The teacher is a simple speaker, and 
the teacher´s autonomy is at risk here. 
The function of the technical model is to modernize teaching. In this model, the teacher is a 
technician and does not need to master the logic of knowledge but the techniques of transmission of 
knowledge. It is dependent upon to the curriculum prescribed by experts. 
The reflective-hermeneutic model describes teaching as a complex activity located in an unstable 
ecosystem, over-determined by the content, temporary and sociopolitical space loaded with conflicts of 
value that require ethical and political options. In this model, the teacher must engage in a commitment 
that goes beyond presenting content or teaching processes.  The teacher must, rely on his or her own 
experience in the classroom, reflect in order to be able to make changes to the class and create new 
spaces in which he or she can become a methodological and theoretical reference. Moreover, the teacher 
must be committed to solid values and skills.   
 Training future teacher based on this model suggests integration of theory and practice, i.e., 
from reflection about practice, theory is built. Therefore, teaching practices become a benchmark of 
teacher training, the base from where training plans are structured. 
The models described above have been incorporated, some more than others, into the context of 
teacher training. However, this does not mean that they have been included fully and explicitly in the 
guidelines of pedagogical practices. 
Teacher trainers are confronted by a number of decisions. For example, they must choose the 
appropriate teaching model while seeking to support novice teachers and find a balance between theory 
and skills that new teachers should be able to demonstrate at the time of starting professional life and 
even before and during the practicum. (Wallace, 2001). 
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Marcelo (2001) postulates the necessity of changing the initial teacher training. He points out 
that this is necessary due to the social mutations that occur daily in our society. The ability to survive in 
the age of knowledge is associated with the ability to learn on an ongoing basis. Future teachers need to 
understand that training is not static, and it needs to be in a constant search for new knowledge. Future 
teachers must also be leaders.  
Foster (1997) maintains that leadership is not a role or a position, separated and taken under 
specific circumstances, but it is inherent in the role of the teacher as a professional. Teachers have a 
responsibility to fulfill. Leadership and commitment must be instilled into the teachers preparing to enter 
the profession.  
This society also demands a teacher capable of working knowledgeably in the classroom by 
creating learning environments, and manages to work in teams and not in teaching marked by isolation. 
Shulman (1998) described team work as a community of practice that the individual experience can 
become collective. 
Teaching is a profession that needs to change its professional culture.  Currently, it is marked by 
isolation and difficulties in learning from others and with others. Asking for help or recognizing 
difficulties is seen as weakness and incompetence. This learning must be continuous and permanent and 
not regarded as an option to choose, but as a moral obligation for a profession committed to knowledge. 
(Marcelo, 2001). 
3.6 Methods in Language Teaching: 
From a historical perspective it can be distinguished that methods in language teaching have 
changed. These changes have been affected by the different necessities in the use of the language. 
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Different authors have demonstrated that many of the concerns about language teaching methods are not 
new to our times (as cited in Richards and Rodgers, 2006, p.3). 
As stated in Richards and Rodgers (2006), about 60 percent of today´s population in the world is 
multilingual. Based on that account it is relevant to mention that language learning has always been of 
an important interest. 
Today English is the most studied language in the world, in the past it was Latin. Latin was 
taught in grammar schools where students were introduced to Latin grammar, translation and, practice 
was done through the use of parallel bilingual texts (as cited in Richards and Rodgers, 2006, p.4).  
With the appearance of modern languages during the eighteenth century, European schools 
integrated them into their curriculum. However, they were taught using the same strategies that were 
used to teach Latin. (Richards and Rodgers, 2006).  
During the nineteenth century, languages continued to be taught based on the way Latin was 
studied, where the contents were arranged according to grammar points and, oral work almost 
disappeared. The main aim of learning a language was to translate sentences in a mechanical way where 
the grammar aspects of the language were the basis of the learning process. This approach of language 
teaching became known as the Grammar Translation Method. (Richards and Rodgers, 2006). 
3.7 The Grammar - Translation Method: 
In the grammar translation method the learners of a foreign language were introduced to the 
grammar rules of the language where the analysis of grammar aspects were studied in detail. Rules were 
presented in a deductive manner and practiced through translation exercises. The focus of this method 
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was in reading and writing rather than in listening and speaking. The vocabulary was taught through 
reading passages and the use of the dictionary was a must to be able to deal with lists of vocabulary. 
Most of the lesson was dedicated to translating sentences into the target language and accuracy in the 
translation of texts was expected from the students. (Richards and Rodgers, 2006). 
 During the late nineteenth century the grammar translation method, was criticized, because 
opportunities of communication among European countries appeared to be a necessity, especially oral 
communication and this method couldn´t cope with that need. This, lead to use alternative language 
teaching methods, especially in schools. 
One of the most important reformers of new methods in teaching foreign languages was the 
German Wilhelm Viëtor, he and others criticized the grammar translation method and proposed a new 
method based on some principles on which language teaching should be based. (Richards and Rodgers, 
2006).  
The reformers believed that language teaching should be based on oral communication rather 
than in a written work only.  Learners should be exposed to the language first before seeing it in written 
form. Translation should be avoided and, words should be presented in a context and not in isolation. 
(Richards and Rodgers, 2006).  
 Parallel to the ideas of the reformers there was the interest in developing basis for teaching 
languages according to naturalistic principles. These principles proposed intensive used of oral 
interaction in the target language. Sauveur (1826 - 1907), and other believers in the Naturalistic Method 
declared that foreign languages should be taught without using translation or the use of the learner´s first 
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language (as cited in Richards and Rodgers, 2006, p.11). These naturalistic principles, were the basis for 
what it is best known as the Direct Method. 
3.8 The Direct Method: 
 In the Direct method the main objective is the exclusive use of the target language in the 
classroom. Some key characteristics of this method are: no use of mother tongue, the teacher doesn´t 
really need to know the student´s native language. Lessons begin with conversations and dialogues, 
pictures are used to make meaning clear. Grammar and Culture are taught inductively, and the teacher 
needs to have a good command of the target language. 
The direct method became very popular in Germany and France and it crossed the Atlantic where it 
landed in the USA. (Celce –Murcia, Brinton and Snow, 2014). 
 There has been a great number of different methods in language teaching over the last 60 or so 
years, each with different characteristics and different goals and premises about how second languages 
are learned. However, they all share the idea that if language learning has to be improved it should be 
done through changes and progression in methodology in language teaching. (Richards and Rodgers, 
2006). 
The most prolific period in history of approaches and methods was from the 1950s to the 1980s, 
among the methods that emerged during that period some of the most popular that can be mentioned are: 
The Audiolingual Method, Total Physical Response, The Silent Way and, Suggestopedia. (Harmer, 
2007). 
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3.9 The Audiolingual Method:  
In the Audiolingual Method the learners are presented with substitution drills where the learner 
has to repeat after the model the teacher has given. The idea here was that the student was constantly 
learning, the purpose was habit-formation through continual repetition. Despite this, the method does not 
offer any opportunity of placing the language in any real life situation. (Harmer, 2007). 
3.10 Total Physical Response:  
(TPR) was a method that intended to teach the language through physical activity.  This method 
was developed by James Asher. He believed that through commands and instructions grammar 
structures could be taught. Asher thought that since children learn their own language through 
commands directed at them, second language learners could take advantage of this too. (Harmer, 2007). 
3.11 The Silent Way: 
This is a method developed by Caleb Cattegno, its main objective is the production of oral 
English where the teacher is silent as much as possible to give the students the opportunity to use the 
language orally. Assignments and activities have the objective of helping students to develop oral 
response without direct instruction from the teacher. Activities are simple and are modeled by the 
teacher, words and sentences to make the students bring new utterances out. Students are to create their 
own sentences by integrating new and old information. In this method students are supposed to develop 
independence, autonomy and responsibility. (Richards and Rodgers, 2006). 
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3.12 Suggestopedia: 
Suggestopedia is a method developed by Georgi Lozanov. The main objective of this method is 
to present the content of the class through actions that must be acted out by the teacher so as to convey 
meaning more accurately. The use of elements in the classroom such as realia and music is very 
relevant. The role of the teacher in this method is to give the students the necessary input and lead the 
class towards the opportunity to use the language. 
The learners learn from the direct instructions given by the teacher and from the environment in 
which the class takes place. 
The decoration of the classroom, the background music, the personality of the teacher, the 
arrangement of the seats in the classroom, play an important role in the effectiveness of this method, 
(Richards and Rodgers, 2006). 
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Chapter IV 
4.0 Methodological Framework 
4.1 Research Paradigm 
This paper resides in the positivist paradigm. Positivism seeks to capture reality from pure 
observation from the outside of the researcher’s. (Creswell, 2008).   
According to Hernandez, Fernandez and Baptista (2003), the quantitative approach uses the 
collection and analysis of data to answer research questions and tests hypotheses previously established 
and relies on numerical measurement, counting and frequently in the use of statistics to pinpoint 
behaviour patterns in a population.  
4.2 Type of study:  
This study is descriptive and correlational due to the fact that a series of questions were selected 
and were measured, and information about each one of them was collected so as to describe what is 
researched. (Hernandez, Fernandez and Baptista, 2003). 
4.3 Design of the research: 
This research is defined as non-experimental, since there is no manipulation of the variables. The 
phenomenon was studied in a natural environment, without influencing the reality.  
No situation is built in a non-experimental study, on the contrary situations which already exist 
are observed, not intentionally caused by the researcher. (Hernandez, 2003). 
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This research is transactional, since the collection of data was done in just a moment in an 
exclusive period of time and, it is correlational because there is an association of the results obtained 
from two groups.  
4.4. Sample and Setting:  
This study was carried out in a private university in the city of Talca. Two groups participated. 
The first group of participants is a group of undergraduate students that belong to an English Language 
Teaching program that has 367 students.  
The second group of participants is a group of novice teachers of English that graduated from the same 
program and same university. 
The students that are participating in the study are a group of 31 students and are in their 8
th
 semester 
doing their professional practicum. They are taking Methodology in Language Teaching II as one of the 
core subjects this semester at the university and, have had at least five semesters of short periods of 
observation and some specific interventions as student teachers during the practicum experience that 
started in their 4
th
 semester. 
The second group of participants in this study is a group of 27 novice teachers of English that have been 
working in different schools from private to public areas in between 1 to 6 years. 
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Number of participants: 
Participants Female Male Total 
Undergraduate 
students 
17 14 31 
Novice Teachers 17 10 27 
Total 34 24 58 
 
4.5 Research methods: 
The instruments used to collect the data were: a survey and an international examination called 
the TKT. 
The survey contains 28 questions in total and, they are about methodology in language teaching. 
However, some questions in this instrument intend to uncover if undergraduate students and novice 
teachers relate what they do in their teaching practices to theory studied at the university, or to the 
experiences they have had in the classroom.  
This survey was validated by three experts from a public university in the 8° region. 
The second instrument was the TKT (Teaching Knowledge Test). The TKT is an international 
examination that includes concepts related to language, language use and the background to and practice 
of language teaching and learning and is assessed by means of objective format tests. Candidates have 
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the opportunity to demonstrate their practical teaching competence. The TKT is designed and produced 
by University of Cambridge ESOL. 
The TKT is divided into three modules: Module 1. Language and background to language 
learning and teaching. Module 2. Lesson planning and use of resources for language teaching. Module 3. 
Managing the teaching and learning process. In each module, candidates are required to answer 80 
questions by selecting a letter for the correct answer. 
The module used as an instrument in this study was Module 3. This module tests candidates 
knowledge of what happens in the classroom in terms of the language used by the teacher or learners, 
the roles the teacher can fulfil and the ways in which the teacher can manage and exploit classroom 
events and interaction. 
Grading system: Each question carries one mark, so the maximum mark for each module is 80. 
Candidate performance is reported using four bands. Each module is free-standing, and there is no 
aggregate score. Candidates receive a certificate for each module they take. 
The following chart shows the grading system. 
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Band A candidate at this level demonstrates 
1 Limited knowledge of TKT content areas 
2 Basic, but systematic knowledge of TKT content areas 
3 Breadth and depth of knowledge of TKT content areas 
4 Extensive knowledge of TKT content areas 
 
For a candidate to achieve TKT Band 3, a score of at least 45-50 marks (out of 80) is required. 
With the purpose of analysing data more accurately, the 80 questions in module 3 (Managing the 
teaching and learning process), were subdivided into twelve dimensions. 
N° Dimension Questions 
1 Teacher´s classroom language 1 to 7 
2 Classroom language 8 to 16 
3 Instructions with adult learners 17 to 21 
4 Use of students first language 22 to 27 
5 Conversation advanced learners 28 to 32 
6 Grammar mistakes 33 to 40 
46 
 
 
 
 
 
7 Teacher´s roles 41 to 49 
8 Ways of grouping 50 to 55 
9 Management strategies 56 to 63 
10 Classroom situations 64 to 70 
11 Correction strategies 71 to 75 
12 Feedback 76 to 80 
 
Go to appendix to see the exam. 
4.6 Procedure:  
For the group of undergraduate students the instruments were applied in two different 
opportunities. First day they answered the 80 questions for the TKT international examination in a 
period of time of 90 minutes which is the official time stated in the handbook of the TKT. The second 
day, they answered the 28 statements of the survey. 
For the group of teachers both instruments were applied in two opportunities. First day to a group 
of 2 participants both the TKT examination and survey and in a second day a group of 25 participants 
answered the TKT and survey. 
Once the data was collected with the instruments, this was analysed and represented through 
charts with computer resources provided by the SPSS system, this was done for an optimal organization 
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of the information and interpretation. The template shows the results in general and specifies both 
researched groups.  
The analysis of the results of the TKT examination was done with the test Chi-square. This, let 
the researcher establish a possible relationship between the results of the test with the teaching practice 
in terms of length of time for novice teachers working as teachers. These results were presented in the 
two groups, novice teachers and undergraduate students. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
48 
 
 
 
 
 
Chapter V 
5.0 Results 
Chart n°1 presents a crosstab that shows the results the students and teachers got in the TKT 
examination.  
 
 
    TKT Results 
   
Lower than 
Band 3 
 Equal or 
upper  than 
Band 3 
Total 
Groups 
Students 
Frequency 8 23 31 
Percentage 
of the  
Group 
25,81 % 74,19 % 100 % 
Teachers 
Frequency 2 25 27 
Percentage 
of the 
Group  
7,41 % 92,59 % 100 % 
Total   
Total 
Frequency 
10 48 58 
    
Total 
Percentage 
17,2 % 82,8 % 100% 
      
 
The majority of the participants are above the minimum score which is 45-50 marks. 
However, the percentage of teachers who passed the minimum level required is higher than the 
percentage of students who passed the exam. 
Furthermore, the difference between these two groups is not statistically meaningful (Chi-Square= 3, 42; 
df=1; p=0,064) 
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Chart n° 2 shows the means in dimension “Teacher´s Classroom Language” in students and teachers. 
 
 
 
As it can be noticed novice teachers got a higher mean in this dimension compared with the group of 
students, but the difference is not statistically meaningful assuming equal variance between groups (t=-
1,77 ;df=56; p=0,082) 
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Chart n° 3 shows the means in dimension “Classroom Language” in students and teachers. 
 
 
 
In this dimension students got a higher mean compared with the group of teachers. The difference is not 
statistically meaningful assuming equal variance between groups (t= 0,182; df= 56; p= 0,856) 
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Chart n°4 shows the mean in dimension “instructions with adult learners” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, but the difference is 
not statistically meaningful assuming equal variance between groups. (t= -0,932; df= 56; p= 0,355) 
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Chart n°5 shows the mean in dimension “use of student’s first language” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, but the difference is 
not statistically meaningful assuming equal variance between groups. (t=-1, 08; df=56; p=0,285) 
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In chart n°6 the results show the mean in dimension “Conversation advanced learners” in students and 
teachers. 
 
 
 
In this dimension students got a higher mean compared with the group of teachers, but the difference is 
not statistically meaningful assuming equal variance between groups. (t=-1, 08; df=56; p=0,285) 
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Chart n° 7 shows the mean in dimension “Grammar mistakes” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, but the difference is 
not statistically meaningful assuming equal variance between groups. (t= -0,332; df=56; p= 0,741) 
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Chart n° 8 shows the mean in dimension “Teacher´s role” in students and teachers. 
 
 
 
In this dimension students got a higher mean compared with the group of teachers, but the difference is 
not statistically meaningful assuming equal variance between groups. (t= 0,197; df=56; p= 0,844) 
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Chart n° 9 shows the means in dimension “Ways of grouping” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, and the difference is 
statistically meaningful assuming equal variance between groups. (t= -2,545; df= 56; p=0,014) 
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Chart n° 10 shows the means in dimension “Management strategies” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, but the difference is 
not statistically meaningful assuming equal variance between groups. (t= -0,659; df= 56; p=0,513) 
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Chart n° 11 shows the means in dimension “Classroom situations” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, and the difference is 
statistically meaningful assuming equal variance between groups. (t= -3,139; df= 56; p=0,003). 
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Chart n° 12 shows the means in dimension “Correction strategies” in students and teachers. 
 
 
 
In this dimension students got a higher mean compared with the group of teachers, but the difference is 
not statistically meaningful assuming equal variance between groups. (t=0,561; df=56; p=0,577) 
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Chart n° 13 shows the means in dimension “Feedback” in students and teachers. 
 
 
 
In this dimension teachers got a higher mean compared with the group of students, but the difference is 
not statistically meaningful assuming equal variance between groups. (t= -0, 97; df= 56; p= 0,336). 
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Chart n° 14 shows the results for the survey. 
              Survey Statements 
  Descriptive 
  
t-Test for independent 
groups 
 
Group Moda Media t df sig. 
The specific language that I 
use in the classroom is the 
result of my practicum 
experience. 
Students 4 3,93 
-0,105 55 0,91 
Teachers 4 3,96 
I adapt the language I use in 
the classroom according to 
the group I teach. 
Students 5 4,33 
-1,741 55 0,087 
Teachers 5 4,67 
The decisions that I make in 
the classroom depend on my 
experience as a 
teacher/student-teacher. 
Students 4 4,27 
-0,871 55 0,387 
Teachers 4 4,41 
The English language 
teaching program contributed 
in my initial teaching 
profession. 
Students 4 4 
-0,78 55 0,439 
Teachers 4 4,19 
The work environment 
influences the strategies I use 
in the classroom. 
Students 4 4,23 
-0,718 55 0,476 
Teachers 5 4,41 
I use classroom management 
strategies I was taught at the 
university. 
Students 4 3,87 
0,191 45,788 0,849 
Teachers 4 3,81 
The type of students I have 
are important at the moment 
of organizing my class. 
Students 5 4,63 
-0,414 55 0,681 
Teachers 5 4,7 
It is possible to give 
instructions in English to the 
students all the time. 
Students 4 3,6 
1,169 55 0,247 
Teachers 4 3,26 
It is good to give the students 
the feedback in Spanish. 
Students 4 3,6 
0,932 55 0,356 
Teachers 4 3,37 
The school´s curriculum 
affects the way English is 
taught. 
Students 4 3,93 
1,548 55 0,127 
Teachers 4 3,48 
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I learned the strategies how 
to correct the students´ 
mistakes in my 
undergraduate program. 
Students 4 3,8 
1,997 43,422 0,052 
Teachers 4 3,33 
The selection of the activities 
for my class is important for 
me. 
Students 5 4,7 
0,246 55 0,806 
Teachers 5 4,67 
I think that the use of 
questions as an activation 
technique is useful. 
Students 4 4,13 
0,893 55 0,376 
Teachers 4 3,96 
Teachers should try not to 
correct very much, in order 
not to demoralize students. 
Students 3 3,27 
1,393 55 0,169 
Teachers 2 2,85 
Oral corrective feedback 
should be given privately, not 
in public. 
Students 5 3,87 
2,303 55 0,025 
Teachers 2 3,11 
It is also important to draw 
attention to when students 
get things right, not just 
when they get them wrong. 
Students 5 4,43 
-1,669 54,257 0,101 
Teachers 5 4,7 
Teachers should not let 
students correct each other´s 
work, as this is harmful to 
their relationships. 
Students 3 3,37 
2,888 55 0,006 
Teachers 2 2,56 
Constant monitoring impacts 
positively my students´ 
behaviour. 
Students 5 4,57 
0,078 55 0,938 
Teachers 5 4,56 
The more chances students 
have to answer the teacher´s 
questions has a positive 
effect on both student 
achievement and behaviour. 
Students 4 4,4 
1,316 55 0,193 
Teachers 4 4,15 
It is effective to explicitly 
teach and follow predictable 
routines so as to reduce 
behavioural problems. 
Students 4 3,57 
-1,077 55 0,286 
Teachers 4 3,78 
The arrangement of the 
classroom affects the 
students' behaviour. 
Students 5 4,3 
2,085 55 0,042 
Teachers 4 3,7 
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I always choose the materials 
and methodology before the 
lesson. 
Students 5 4,57 
0,42 55 0,676 
Teachers 5 4,48 
Teachers have more than one 
role during a lesson. 
Students 5 4,63 
0,246 55 0,807 
Teachers 5 4,59 
The reason why groups are 
formed in the classroom is to 
reduce the teacher´s talking 
time. 
Students 4 3,4 
3,024 55 0,004 
Teachers 3 2,59 
The methods of oral and 
written correction that I use 
in the classroom now are the 
same ones I learned with my 
teachers as a university 
student. 
Students 4 3,77 
2,435 55 0,018 
Teachers 4 3,07 
My teaching strategies have 
been influenced by my 
teachers´ role models. 
Students 4 4,07 
1,148 55 0,256 
Teachers 4 3,74 
The practicum and teaching 
experience helped me acquire 
teaching techniques more 
than theory. 
Students 5 4,5 
-0,304 55 0,763 
Teachers 5 4,56 
Personality traits affect the 
way teachers develop their 
practices in the classroom. 
Students 4 4,07 
-0,168 55 0,867 
Teachers 4 4,11 
 
The survey contains 28 questions which intend to get information from the novice teachers and 
the undergraduate students, about their beliefs of the decisions they make in the classroom.  
Questions (1-3-6-8-10-27), which are about the practicum experience itself, revealed that novice 
teachers and undergraduate students agree on this topic. Both groups believe that their experience in the 
school is very relevant and gives them a lot of input to make decisions. On the other hand for questions 
(4-6-25-26) which are related with theory that is studied at the university in the language teaching 
program, the novice teachers ‘ beliefs differ from the students´. Novice teachers believe that their 
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pedagogical knowledge comes from their daily teaching practices. Conversely, undergraduate students 
think their knowledge comes from the experience they have had as students at the university. 
 Questions (2-5-7-9-12-13-14-15-16-17-18-19-20-21-22-23-24), which are about methodology 
and strategies for the classroom, students again, believe that the decisions they make about strategies 
and the methodology they use in their teaching practices, is the result of the subjects they have studied at 
the university. On the contrary teachers again associate their knowledge with their experience as 
teachers. 
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Chapter VI 
 6.0 Analysis and Discussion. 
The major conclusion that can be drawn from the present study is with respect to the results for 
the TKT test. In general novice English language teachers got higher score in the test, with 92, 59 % that 
passed the exam. In the case of the results for the students, 74, 19 % passed the exam. These results 
revealed that a greater number of the participants got band 3 which is the passing mark for the TKT 
examination. 
According to the general objective of this research: “to describe the relationship between the 
practice of the profession and the development of the language teaching strategies in novice teachers and 
undergraduate students”. It can be concluded that in module 3 of the TKT exam, novice English 
language teachers performed better than students. 
 Overall, novice English language teachers´ knowledge is adequate based on the results, since 
most of them scored in Band 3 or above in the Teaching Knowledge Test. As stated in the band 
descriptor, these novice teachers are in the position of relating their knowledge and applying it into the 
classroom reality because they demonstrated to be familiar with concepts, vocabulary, theories, and 
practices that they can develop in the teaching and learning process. 
There are two dimensions in which the results between novice English teachers and students 
were significantly different. The first dimension is “Ways of Grouping”. Here the novice English 
language teachers made higher score than the students. This may be attributed to the fact that novice 
teachers have been working in the school system at least for more than one year. 
The second dimension where there was a significant difference is “Classroom Situations”.  
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Here the novice English teachers made a higher score than the students. This may also be 
associated to the fact that these novice teachers have experienced with students in the classroom more 
time than the undergraduate students.  
With respect to the first specific objective: “to describe the level of development of the language 
teaching strategies of novice teachers” the results of the TKT exam showed that novice teachers know 
concepts, recognise specific vocabulary which is associated with English language teaching and  
methodology.  
As for the second specific objective: “to describe the level of development of the language 
teaching strategies of undergraduate students” It can be concluded that the students, based on the results 
in the TKT exam, possess the basic knowledge about methodology in language teaching, necessary of an 
English teacher to teach during their practicum experience.  
With respect the third specific objective:  “to identify the possible differences in the level of 
development of language teaching strategies between novice teachers and undergraduate students”. The 
results revealed that in general novice teachers got better results in the TKT test. The scores that novice 
teachers got may be better due to the daily teaching practice. 
The fourth specific objective: “to identify the possible differences in methodology in language 
teaching between university students and novice teachers”. With respect to the answer to this objective it 
can be concluded that by the level of agreement the students showed in the survey the main conclusion 
is that they consider theory still relevant for their learning process. However, teachers did not agree 
completely in the segment with questions specifically about theory. This may be because of the fact that 
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they have been working in the school system for some time now unlike the students that are still 
attending classes at the university and this simple action puts them in a closer contact with theory. 
The fifth specific objective:  “to compare if university students and novice teachers relate their 
teaching knowledge to theory studied at the university, or to the experiences they have had in the 
classroom”. 
In the case of novice teachers the answers in the survey revealed that they associate their 
teaching knowledge with the daily activities they do in the school, more than with theory or with the 
contents they learned at the university. 
The undergraduate students, on the other hand, share the belief that theory has been and still is 
what supports their knowledge.  
6.1 Discussion 
 The results in this study show, that the majority of the novice teachers of English scored Bad 3 
and even higher. And in the case of the students the results indicate that the level of the teaching 
knowledge they possess is adequate. However, the students’ scores are lower than the scores the 
teachers got.  
In both cases, the novice teachers and the undergraduate students the results provide relevant 
information for the English language teaching program where this study was carried out.  Therefore, 
these findings lead to the assumption that novice teachers and students, at least understand theory related 
to language knowledge tested in the TKT exam. Although, that fact does not mean they apply the same 
theory in the classroom. 
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 The teaching knowledge of novice English language teachers can be considered as competent 
since they scored in band 3 and even higher in the teaching knowledge test. Conforming to the band 
descriptor for band 3 these novice teachers should be able to apply their teaching knowledge in the 
classroom. 
If these results are compared with the ones from a study done by the University of Malaysia, 
Luaran and Zackaria (2013), it can be seen that in both studies the results are similar, where the novice 
teachers as well as the students ‘results were adequate, meaning that the reality for teachers of English in 
Malaysia is similar to the reality of the participants of this study. 
The findings in this study could also be associated with the English language teaching programs 
in which they had attended as students before teaching. 
The study also suggests that the courses offered by the university where both groups of 
participants attended as regular students of the English language teaching program were helpful in terms 
of the knowledge they acquired. They should be equipped with all the input about the English subject, 
methods for teaching English among others. 
 
 
 
 
 
69 
 
 
 
 
 
Chapter VII 
7.0 Conclusion 
As illustrated by the results of this study, it can be concluded that there was a slight difference in 
the results of the TKT between novice English language teachers and undergraduate students. The 
reasons for that, may be that the university where they finished their studies is offering a program that 
can cope with the necessities, in terms of teaching knowledge, the students need. 
The second conclusion is that teachers in general tend to believe the decisions they make in the 
classroom are the result of their practicum experience and daily teaching practices. They do not 
associate the knowledge they have with theory taught at the university. 
 Conversely, undergraduate students think the opposite. They believe their teaching knowledge is 
the result of the contents and subjects they have covered at the university. These conclusions can be 
inferred based on the results of the TKT and, based on the answers the participants gave in the survey. 
However, the fact that the 70% of the undergraduate students got Band 3 does not necessarily 
mean they are ready to teach effectively. 
The students and teachers may have the same level of English, but the knowledge they have 
about methodology in language teaching differs from one group to the other. 
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7.1 Limitations. 
 One of the limitations of this study is the small number of participants, 31 students and 27 novice 
teachers. Conclusions cannot be generalized. 
 The second limitation is that only two instruments were used to gather data. It would have been 
good to include the observation of some of the novice teachers in their schools to contrast that 
information with the answers of the survey and with the results of the TKT examination. 
 The third limitation in this study deals with the TKT exam because although the majority of 
undergraduate students and the novice teachers got a passing score in that examination, it cannot be 
stated that they are able to apply that knowledge in the classroom. The TKT examination cannot verify 
that. 
 7.2 Suggestions 
The main suggestion for future studies is to include a third element to gather data. For example 
observation of a class of some of the participants. Another suggestion could be to conduct a focus group 
with a limited number of the participants, this way more information would be included to get to more 
accurate conclusions. 
Finally, a bigger number of participants would be a clever idea to get better results. 
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7.3 Expected contributions of the study. 
The TKT exam was divided into 12 dimensions with the idea of identifying more accurately the 
areas in which the undergraduate students that participated in this study, show more difficulties. 
In that sense, the results provided the researcher with relevant information that will help to 
reinforce the aspects in which the students got low score. 
Two of the twelve dimensions the exam was divided were significantly different, where the 
novice teachers got higher score. 
The first dimension was “Ways of Grouping”. In this dimension the results for the students were 
lower than the teachers´. Here the results provided information that will help to make decisions and 
possibly make some changes in the program of study. 
With this information it can be suggested also, to cover the contents related to classroom 
management in the subject methodology in language teaching to give the students more input and 
reinforce that area. 
A second suggestion could be to simulate real life situations in which the knowledge about 
classroom management can be practiced and improved. 
With respect to the second dimension which was significantly different and novice teachers got a 
higher score (Classroom situations), activities that can be suggested are: expose the students to real 
problems that actually happen in the classroom. This will be done to make the students to experience, 
reflect and better understand the school reality.  
As stated above, the main contribution of this study is the information the results provided. 
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The finding will also provide important information so as to make decisions in order to improve 
the English language teaching program. Beside it is expected to raise awareness about the relevance of 
having good English pedagogy Programs and, contributing with good teachers of English to the local 
environment. 
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Appendix 
Survey. 
In each question mark with an x the level that best represents you. You can only choose one 
level. 
N° Statements Level 
Strongly 
Agree 
1 
Agree 
 
 
2 
Undecided 
 
3 
Disagree 
 
 
4 
  
Strongly 
Disagree 
5 
1. The specific language that I 
use in the classroom is the 
result of my practicum 
experience. 
     
2. I adapt the language I use in 
the classroom according to the 
group I teach. 
     
3. The decisions that I make in 
the classroom depend on my 
experience as a 
teacher/student-teacher. 
     
 
 
 
4. The English language 
teaching program contributed 
in my initial teaching 
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profession.  
 
 
5. The work environment 
influences the strategies I use 
in the classroom. 
     
6. I use classroom management 
strategies I was taught at the 
university. 
     
 
 
 
 
7. The type of students I have 
are important at the moment 
of organizing my class. 
     
8. It is possible to give 
instructions in English to the 
students all the time. 
     
9. It is good to give the students 
the feedback in Spanish. 
     
10. The school´s curriculum 
affects the way English is 
taught. 
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11. I learned the strategies how to 
correct the students´ mistakes 
in my undergraduate program. 
     
12. The selection of the activities 
for my class is important for 
me.   
     
13. I think that the use of 
questions as an activation 
technique is useful. 
     
 
 
14. Teachers should try not to 
correct very much, in order 
not to demoralize students. 
     
 
 
15. Oral corrective feedback 
should be given privately, not 
in public. 
     
 
 
16. It is also important to draw 
attention to when students get 
things right, not just when 
they get them wrong. 
     
17. Teachers should not let 
students correct each other´s 
work, as this is harmful to 
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their relationships. 
18. Constant monitoring impacts 
positively my students´ 
behaviour. 
     
 
 
19. The more chances students 
have to answer the teacher´s 
questions has a positive effect 
on both student achievement 
and behaviour. 
     
 
 
 
 
 
20.  It is effective to explicitly 
teach and follow predictable 
routines so as to reduce 
behavioural problems. 
     
21. The arrangement of the 
classroom affects the 
students’ behaviour. 
     
22. I always choose the materials 
and methodology before the 
lesson. 
     
23. Teachers have more than one 
role during a lesson. 
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24. The reason why groups are 
formed in the classroom is to 
reduce the teacher´s talking 
time. 
     
 
 
 
25. The methods of oral and 
written correction that I use in 
the classroom now are the 
same ones I learned with my 
teachers as a university 
student. 
     
26. My teaching strategies have 
been influenced by my 
teachers´ role models. 
     
27. The practicum and teaching 
experience helped me acquire 
teaching techniques more than 
theory. 
     
 
 
 
 
28. Personality traits affect the 
way teachers develop their 
practices in the classroom. 
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